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CHAPTER NINE 

EDUCATION FUNDING FOR QUALITY EDUCATION IN NIGERIA 

By 

P. YALOK WU 

INTRODUCTION 

More than ever before, greater concern is being shown by both the government and the 
Nigerian people in the qualitative aspects of education. Until recently, most governments (Federal 
and State Governments) of Nigeria had been engrossed with the quantitative growth of education 
in order to ensure that a proportion of our citizens have access to educational services. 
Consequently, educational institutions, at virtually all kvels, have increased in numhcrs anJ 
geographical spread as well as in overall stu<.lent enrolment. 

The same cannot be said about the quality of educational services provided in institutions of 
learning in Nigeria. Comments and criticisms by educations, politicians, senior government 
officials and private organisations and individual (Yoloye, 1976; Nwagwu, 1990; Mwwgwllf./WU, 
1990; and Aderounmu, 1988) on the depreciating quality of education, leaves one in no Jouht that 
all is not well with our economy. Although, quality is not synonymous with quantity, many 
edu,;utionists believe that quality, and quantity in education are not mutually exclusive. It takes 
proper planning and socio-economic discipline for a country to achieve hoth quantity and quality 
in its educational enterprise. An educational system is a fum:tion of quantity and quality of inputs. 
Quality inputs in terms of plant and equipment, personnel and programmes are proviJe<l at some 
monetary and other costs. It is in this connection that quality education cannot be conceived 
without due reference to the funding resources required for its provision. Other things hcin~ 
·equal, an education system that is properly funded will yield better result to its beneficiaries and 
the society than one that is improperly or under-funded, 

The purpose of this chapter is to examine the concept of quality education and to analyse the 
funding problems inhibiting qualitative education in Nigeria. In conclusion, strategies that should 
be adopted in order to sustain the adequate funding of quality education in Nigeria are recommended, 

CONCEPT OF QUALITY EDUCATION 

Quality education ( or qualitative cdu ., t' ) - II · b 
ts h I d . _ . ca ion general .y refers to the ·education syslt:m wlm: mee the goa s an objectives of the s · t h · ,. · I 

· fi I ti • .' . · Ocie Y t at set it up. Such education coulJ be formal, In'orma or non- ormal 10 onentat,on H · • · I 
ecJucat. h. h t 1 • · • Iowever, in this paper emphasis in ••ivcn to forma ton wWicl no on y occupies the cent I · · ' "' 
attracted the bulk of the fundi: ntral position of our education system hut which has anding resources of [ io{duals Viewed fro th" . . · · gpvernmt:nt, pnvat1:1 organisation and individuals m 1s pcrspt:etive encompassc::s edu ., . 1 . • . . J 
tertiary) in which our citizens are educate;_"On@l establishments (primary, secondary an 
objectives and goals. A quality sch 5j U he ability of these institutions to achieve their 
Wh, ' 00 pro Uces men and WO • h · rJ , f A/lml ite head (1937), "possess hnth culture 11 ••• men, w o tn tho:: wo 1, o1 4! 

Deable knowledge and skills". Qualitative educatio 
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is, therefore, an advanced mode of knowle<lge, skills and values that are acquired from effo.ctive 
educational institutions and wheh arc: rdc:vant to the beneficiaries and to the society. Effective 
institutions po:-scs~ ..:c:rta1n ,·hara..:knst1c which are generally regarded as hall marks of success. 

According to Nwagiwiu ( 1984) and Fagbulu (1985) the following constitute the indicators of 
quality schouls: 

(i) Individualisation of Instruction 

Schooling are ..:rc:ated to promote learning. Individualisation of instruction concerns what 
we Jo in schools to provide for the welfare of individual students. An imtitut100 that plans 
very carefully for lhc individual learning needs of its students, taking ecognisance of their 
~rforrnann:s and intc:rests, is deemed to rate high on the scale cif lJUalit~ eJu,·ation. 

(ii) Interpersonal Regard wilhin the School 

Interpersonal regard concerns the way teachers. students and administrntors rdate to one 
anulht!r in the school, In a well-managed school, teaching and learning go on in a friend, 
cooperative and relaxed environment, 

(ill) Creatfrity among Teachers and Students 

Thero is a spirit of inquiry as teachers and students are encouraged to use their 
imaginutinn and in1tiutivi:: lo tackle various problems ID the teaching-learning aspects of the 
envtronmc:nt. Tilt' ability of the school 10 take critical interest ID new idt:as 1s an indicator of 
quality, in that, activity revitalizes the whole school process. 

(N) Group Activity, Cooperation and Oneness of Purpose 

School ojectives are collectively set, accepted and vigorously pursueJ hy all. Group 
dccision-muking Ul'mncrntic actiun and group solution of prohk-ms and conflicts are 
encouraged, Peer-group teaching and learning, team-teaching methods and share<J 
responsihil1tic:s l'nn ht' utilised to foster social vallues and attitudes. 

() Variety of Learning Experiences 

A curriculum that provide,; for a variety of learning experiences which are appropnatt! to 
the needs and capabilities of the students is ratL'<l highly as a quality of such expcriem:es. 
(vi) Productivity 

From the economists point of view, the relationship between input into the school system 
and the corresponding output is an important indicator of presence or lack of quality. For 
instance, if the qpality of students admitted into a Umiversity is exceeded markedly by the 
quality of its gradutes, then the University has a high quality. This is the return or cost-benefit 
approach to measuring quality in education, 

(vii) Functionality 
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. . L., sc·ertained in terms of relevance to the needs of the SOcirt. Quality in education may be a " 
..it' th context refers to fitness, relevance and appropriateness t» concerned. Funchona I y_m 1s 1GC 

needs of daily life, hopes and expectations of the future. 

(viii) Well-Qualified Teachers 

Th. · rtance of highly-qualified teachers has been stressl!d by many educators. e mmpor f • 
B ' (1970• observoo that one of the indicators of qua 1ty m any given t:ducattonal wnturt 
ranton / s· ·1 I A · · ( 7 · th qualifications and experiences of its teachers. mu ar y, wo111y1 19 '9) optnoo thaJ 

aree odhl' d'ther school syllabus method nor apparatus will make a go sc oo without the quality of 
neut S» chn ' 

the teacher at the heart of it. New demands of the present tee olog1cal age as well as 
knowledge explosion make the training and continual development of teachers imperative for 
the preservation of quality ooucation. 

REVIEW OF EDU CA TfON FUNDING 

A brief review of the history of eJucation funding shows that right from the colonial days, 
education finance had at different periods and at varying degress been the responsibilititl.) of 
several parties - government, voluntary ag1mcies, 1russionaries, parc:nts and other.;. Primary and 
Secondary Schools, especially those establi.shed helween l 843 and 1870 were exclusivdy finanrel 
by the christian missionaries and emigrant businesses. Most of the funds that accrued to the 
missionaries came from contributions from overseas countries, charity donations and from 
Christian Sunday School collection. According to Fafunwa (1974) the colonial gowmml!nt did 
not consider education a pnority public service to he given to the natives, hence it failed to finance 
it. . 

It was not until 1977 that the idt!.1 of grants-in-aid to voluntary agencies dawnt:d on gove.mmenl 
authorities. Then, thl' m1:,;sionary schools such as,those of Ruman Catholic Mission and Anglican 
Church Missionary Society received only two hundred pounds (£200) each as government gronl.'i 
per annum. le was not until 1882 when the first education or<linance was enacted for the total 
finance and ma.intenanc of · h f h h I · e schools, that school received more government funds, 
The 1944 Ten-year Education Development Plan marked a major shift in the financing of 

education, for it provided for incr••-,, .. ,., "uhv 1·,.,, 1 I h · · d th I ••ry 
·_ -a9cast entionsto botl missionary schools an otier volunla agency sclfoufs trom tht c I · ·I · · f 

b . . oional government. Government continued with the prov1ston o subventions to mission schools and +p % 
h . · s ,in vu unlary agency schoob until-the c.arly 1970s wht!n ti too over the ownship and control of seh ls hith 

S h · L 00 s herte owned by missionaries am.I voluntary agencies. inct I en, education hus h - 
St I I I · een one ot the largest consumers of puhlic funds both at Federal anJ a e eves. 

The State budgttary allrn.:atio . 1 e<l . 
due to increased studtnt O :11 ns O u~at,on us_ualfy lake a large chuk of the re.current budgets 
and 46% each Is , 'P-hation. For instance in 1971, it ranged between 25% for Lagos Stale /o ....... c ,or warn and Weu S 0 

education stetor ranu·•-' h 1 3 e
stern !ates. Rdw<c:t:n 1979 and 1990 St.alt! allocations to 

e,CU e Wt:en O % . C r . - • EJ Delta) States. The Federal g, n Cross River State to 40% in Lagos and Bendel (now/ do 
cr,t ovemment h·t~ . . , . . • • · d' uf Federal Unity Schools and Ft, 1 '· contmucu to lake full responsibility for fun mg 

F c-uera Colleges and Ur ,.. . . • h J bl 'cdernlly-ownt:d school~ e , F···' . · . niverSl!tes. Only minimal fees are c arge. · 
h -i. <OC.Jtrul Un1vi:rsiti s. I p l h • I · b' her tees are c urged 1n moM Slak-ow t:<.l J . · · t. am ~ ytec ntc,-;, But rt at1vely ll! e • 

Secondary schools and oy, 8\@9nal institutions which in tact constitute over 70f% of the • ., u tr To ol the te+ ...4, f 
January I, 1991 vested primary g,, '©tiary institutions. Although, the Decree No. J0 

aucation finance4] Ca ncils 
c: ,uiu management tn Local Govemmcllll OWi 
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<111..' JIJ91) Lhe Ft!<lcral Guv1:mml!nt and t Sta G · 1riu·, ' • . mos te overnments have contwued to la lead" 
-ic:S in the provision of funds and infrastructures for · ed . . p Y mg r"' • . _ pm.nary ucatton execution. Despite the 
t that government, parents, pnvalt md1v1duals and some volu ta · h · · 1 16-' • ~- , n ry agencies ave JOtnt y funded 
Aucational services, dueators and other school authorities have often complained of inadequate 
fir;..n~i: and the resultant depreciating quality of education institutional products. Undoubtedly 
adequate funding do contribute in one way or the other to poor quality of educational services 
rro,idci:l m !>Chools. In tht: t:n~uing ~tetion. wi; shall examine and analyse the fundin bl ~ 

• - _,J • • N · • g pro ems hch inhibit education in igeria., 

FUNDING PROBLEMS INHIBITING QUALITY EDUCATION 

Toti following constitute the funding problems which mhibit the attainment of qualitative 
Jucalion in Nigeria: 

(a) Competition Among Ministries 

) 

1 
J 

·1 

More than al any other time, lht.: other sub-sectors of the economy such as health, transport 
tkfonu and agriculture: l.'.omretc kc:c:nly with cuucation sub-sector for the national cake. The 
priority hitho:rto grank<l 10 t::<lucation 1s now heing shared by the aforementioned sub-sector. 
Thl)lf claim that they too contrihute to social and economic growth cannot be ignored. Before 
1%5, t:<lucatinn rc1.:eivc:d the highest budgetary allocation from the fc:deral Governmemt and 
other sub-sectors followed. But sinl.'.e the last two decades, defence has usurped the prime 
position which education enjoyed anJ ib linam:ial allocation towers above that of the singlesub­ 
sector, A look ut Tahh:-: One below reveals that between 1987 and I 991, defence had the 
largest share of the Federally collected revenue devotc:d to the social sector. Education and 
Hi:allh only trailt.:<l hehind ddem.:e. 
Consequent upon the acute competition to which education is subjected, funds provided eithe 

hy way of budgetary allocation or spocial grants are usually insufficient to provided the desired 
quality education, at all levels. 

(b) Visible Sector Symlrome 

· · · J u .· , I dustry and Mines and Transport are ofhm Ministry such as thost.: ot Works an nousing, n . . . 1 1 lluhhoo as "visible sectors" as contrasted with education sub-sector which _1s relative yth~ 
' b; a ing power than education because e,r visible. The visible sectors tend to have more argaint thy id 

N II tho visihle sectors attract more sympat Y an 
needs ure quite visible tor all to see, laturally, '' fur ' :. id the 

· t is easier for government inctionanes an 
lhrrdure funds from government, In tad, 1 

1. d" f fu ds on such physicnl . h _ f prudent expenditure O n I'eneral public to appreciate the outcome 01 f ill be the case for money spent 
landmarks as roads, bridges and urban housing than wil normally 
n training and development of education personnel 
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TABLE ONE 

s }ez [es l".Ja.uri,..., Health Works & Housing Arri, d tr¢e Defence 

.V f of N '1c of N f& of N f of N of 
Tora/ Tora{ Tora/ Total Total 

I. 1987 Recurrent 354. 2.J 65 0.4 643.6 4.1 72.6 0.5 2,972.5 19.0 
Capital 94.6 I.5 59.2 0.9 1.551. 8 24.3 442.7 7.0 181.9 2.9 

' I988 Recurrent 248.2 1.8 259.9 1.9 432.9 3.2 54.3 0.4 830 6.1 -· 
Capital 2S1.S 2.6 183.2 I. 7 239.8 2.2 284.4 2.7 440 4.1 

3 1 9$9 Recurrent 1.067.2 5. I 326.6 1.6 449.6 2.2 88. l 0.4 957 4.6 
Capital 22.9 2.4 126. 1.4 228.3 2.5 620. I 6.7 310. 3.3 

4 [990 Recurrent 1.126.6 4.1 401. 1.5 684.2 ) s 121 0.4 1,410.4 5.2 __ .) 
Capital 331. 7 2.5 180 1.3 530.3 3.9 117 0.9 334.2 2.5 

5, 1991 Recurrent 492.2 I. 7 619.3 2.4 835.1 3.3 121 o.s 1,834.1 7.2 
Capital 623. l 2.7 256.4 I. 1 919.6 4.0 I, 117 4.9 1,947.9 8.6 

RECURRENT AND EXPENDITURE OF THE FEDERAL GOVERNMENT (N MILLION) 1987 TO 1991 

"orrhied P. ) ')all»u fro: I (Central Bar.l of Nigeria: Annual Rrport and Suit@rent cf Accounts fer the sear ended 71st December, [987 
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(c) Education as a Public Good 
EJucation Ji- traditionally a public good Thi . . . 

the: procurement of this puhlic good gh ~--. s JUStificatioo for government intervention in 
as been the presence of ter liti Be ·fit fro education do not all accru- ind· ·d .1 ex rnai ie.s. ene ts m ~ 

1 1 
c: JVJ ua ly or separately to the individual but rather indivisibly to 

] soctey as a whole. 

(d) Budget Disbursement Gap 

lt is now open secret that most of the Federal and State Gc ·- N- =% id c overnments m igena ten to 
huJg..-:1 mud1 more money than they are able to disburse at th ti ·f b d · I · = e 1me o u get imp ementation. 
[n some cases, the actual amounts finally rdeased to the benefiting se.ctors fall below 75 % of 
the documented budget estimates. Education seems to be one of the sub-se.ctors that have 
suffered terribly due to weakness in budget implementation. Besides, th 4t, def , _ . . ..,., , ere are onen e ays 
1n the release of tunds that arc made available At times, some v t ffi · I , . • , go emmen o 1cia s 
deliberately divert, for some weeks or even months, the funds meant for education the qui:k , _,.. , IC 
interest yielding ventures Qllrdy to satify their selfish ends at the expense of the populace. 
When these unexpected gaps are created, the result is that the execution of planned programmes 
unnecessarily delayed and if implemented eventually, they are hurriedly and shoddily done. 
-S1, h t.loes not foster quality education, which like good soup is provide using the right 
ingredients in line with laid down specifications at some cost. 

I 
I 
j 

(e) Abolition of School Fees 

Somd State Governments have often abolished tuition fees and rdated levies in an attempt 
to tullil pnliticul party campaign promises. Such governinents usually do so, not because they 
h11Ve i,uffo.:icnl funds to finance quality education but simply because they want to win the 
confidence of lhe electorate, even if only for a season. For instance, between 1979 and 1983, 
the State Governments controlled by the Unity Party of Nigeria (U.P.N.) abolished all forma 
of fees and levis, This was done at the expense of quality. In the present dispensation, the 
State Governments manned by Social Democratic Party (SDP) have abolished tuition fees in 
institutions owned by them, right from primary school to the tertiary education level. without 
rm·juJict'I 10 the good intentions of such governments, the truth must he said and that is, that 
the quality of education provided in sud1 free-tution-institutions often fall below that of free. 
paying private schools in till.' Stutes. The latter by virtue of their ownship and pattern of 
financing and control h,w0 h..-ttc:r paid tcadiers more' and better equipment, and consequently 
better processed school products. If our public schools do not want to sacrifice quality, some 
level of school fees have to be charged to supplement government annual budgets at the 
secondary and tertiary levels. 

(J) Failure to Generate Funds Internally 
sA 'th some resources from which valuable funds 

: lihtientsare blessed wit e. :. 3f Many ooucahonal estnv 1s m ~ 1 h rich fertile soils for the culttvatton o 
· · t ~ · some schools ave . · can be generated. For ms ancti, Id fi ey Others are blessed with luxunant e ·hich can be so or mon . 
ground-nuts, yams, or cassava w ic I rt ts can generate funds through the sale of 
pasture for rearing of livestock. Some UP'' ponomic. Funds procured through the 

. Fine Arts an ome c ' 
products designed by them, e.¥· 
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f h 1 oducts can be used to purchase chalk, duster, or first-aid kit, all or 1111,:., sale o sc oo pr · · rug 
enhance the quality of educational services. But where such revenue generating sources, 
neglected, the result is loss of opportunities for improving quality, at least to an extent. 

(g) Poor Leadership Ability 

Some school executives lack the skill and/or the will to spend available funds prudently. 
Some principles spend school- money carelessly simply because it is public fund. Oler 
misappropriate or· embezzle school money inorder lo meet their own personal needs. Sul 
financial malpractices tend to undermine the capital base and therdore the effectiveness of the 
concerned institutions. 

(h) Lack of Efficient Planning 

Much of th problems of our educational programmes (especially Teacher Traininf 
establishments) have been attributed to inefficient planning and prior determination of areas of 
emphasis and needs (Ezennia, 1991). If our educational system must respond to the necdsol 
the economy and the labour market, there has to be a well-articulated and systematic approad1 
to the current practices of teacher education with a view to improving its internal and external 
efficiency and therefor the overall quality of its products. 

STRATEGIES FOR FUNDING QUALITY IN THE 2IST CENTURY 

The following strategies are recommended for adoption in our process of funding ql!11h~ I 
education in Nigeia: 

1. Internal Generation of Funds 

Educational institutions should look inwards lo idt!ntify foasible rewnue ll!SQurces within 
their operating environment. Every school environment, whether in the Northern States or 
Southern States has one or m h foll · ds' ... , . ore or tle o owing that can be harnessed to generate fun ,or cuucation (Yalok.-vu, 1992): i 

(a) 

(b) 

(c) 

Secondary and tertiary ·· tit+. _ 
G Y tns I utions can emhark on a wide range of business enterpnsS ood examples are a, · I 1· c, · I 
Ed - . . gncu lura ventures, a;ts and Grafts drama and cultural d1sp &)-S· 

ucational institutions as Ma F] . . ' . s••t~ 
College of 'Ed . • as ay tower School, lkennt! in Ogun State and Ondo # 6 uceation I Eki' s illy through th . 1 '. ere- iti are known lo generate thousand of naira ant# e sale of farm h , aptl institutions take • produce. It will definitely pay-off if other educati@ 

e a cue from the two institutions. 

Second, is the establishme I f . , , J..1 
provide valuable sup,y, 0ft Alumni fund. Some old students association DPplementary fund» f ·.tio®S should be introduc~-• • 1 • n Ii. or their alma 11U1kr. Alumni organts! 

c;<J In a I schools. 

1:h,ird, is the issue of endow 
contribute for purposes of . mt!nt Fund. This is a sort of fund to which d:: 
after successful endo,, 'Investment. A number of village have established 

ment fund launchings. Government should as a matter of poll} 
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motivate communities which have the ill ·5 launching. e wt to provide funds though endowment 

(d) Fourth is the sale of services. P, to earn money is the renta · rol_lllllent ~~?ng the se::rvices which schools can sell 
need them H 

11 
1 of physical facilities to individuals and institutions which 

. • .a s and classrooms could be hired fc ife 
examinations, wedding ceremonies and so on. r or con erences, meetings, 

2. Fees 

School Fees constitute an important . b hi . • . means +y which some countnes generate a sizeable part 
of their revenue for educatJon. Current ly, Nigerian governments are not in a financiall 
bouyant position to adequately finance all the educational needs of the inhabitants. The 
payment of tuition fees 1s a-,valuable source of procuring funds. 

3. Levies 

Periodic levies such as those contributed by the Parent-Teachers Associations (PT As) are 
necessary to cushion up the school funds. PTA levies have been profitably used to erect 
u l1t1onal buildings, maintain old ones and provide other school facilities. 

4, Increased Federal Government Funding 

Toti present situation whereby the Ministry of Education is given a secondary position in the 
Scheme of funding social services leaves much to be desired. The Federal Government should 
re.store the pre-eminent position of Education as the largest consumer of public funds as was 
tho caw in the early 1960's. The Federation account allocated to the Local Government 
Council should ht, stepped up to 22 9% in order to make such councils pay teachers salaries and 
carry out all other financial obligations. 

S. Viable Teacher Education 

Thero is need to emphasi:w the establishment an mainttmance of viable teacher training 
establishments. Colleges of Education and 'Facilities of Education in the Universities and other 
agencies of teacher training should be well equipped and updated with highly qualified teachers 
functional curriculum and adequate infrastructures to promote teaching and learning. Afterall, 
il.'.,urJing to Ukejl' (1960), tt,acher oou~tion is the foundation of quality in any educational 
system, for it is the teacher who translates theories into practice and policies into action. Poor 
t111cherini and poor teaching results in poor quality school products. It is therefore important 
that toacher ooucation ~hthtish.ments be properly equipped with the wherewithal to be able to 
tum out qualitative teacher. A good starting point is to ensure that only persons with the right 
professional qualifications and experience are selected as teachers in teacher-educ@ti0 

+ institutions. 

1 

~ 

I 
I 
I 
t 

6, Proper Student Guidance and Counce/ling 
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None matter bow much funds are pumped into educational institutions, student may~ 
il etamorphose into quaHty graduates unless they have had proper guidance --.J easily me au. .:. 5ff,-. l 

Hing in making decisions such. as choice of subJect o 1enngs, areas of specialist,, counse • 1 · · · h ..., future career and so on. At the moment, some educahona mstttutmns ave no Guidance ag 

Counselling units and no specialists and professionals to gu~de and counsel student {Bu/us 1111d 
Okpede,, 1990). Secondary school administrators and Chief Executives of other instituti, 
should create functional Guidance and Counsellings units and equip them with qualified 
personnel and infrastructures to achieve their goals. 

7. Prudent Management of Funds 

Heads of educational institutions should not only focus attention on mere generation of funds 
but also on prudent systems of expending available financial resources. They should work in 
concert with other experienced staff (through committees, etc) to ensure that cost-effective 
systems of executing school programmes and activities are evolved and maintained. Old school 
buildings, machinery and equipment can be rehabilitated especially where the outright purchase 
of new ones appear more expensive in time and money. 

8. School Inspection and Supervision 

Inspections as laid down in the Education Law are obeyed by educational institutions. 
Schools can meet up the demands of quality only when they are inspected regularly.by 
appropriate education authorities to ensure that education standard are constantly maintained. 
Unlike school inspection, supervision is a more clinical concept. ft is a leadship role directed 
by school administrators, senior teachers, and other superiors on junior school staff. It helps 
to stimulate educational quality control through the continuous supervision of teaching-suppor 
activities of school personnel. The present conditions in our educational institutions call for well planned ms t : id : • 

• pection an superv1s1o_n programmes for schools so as to help the staff to know 
and correct their weakness and ti b · h · 

3 nereiy improve t equality of programmes and products. 

CONCLUSION 

In the foregoing sections of this 
quality education, analyse the p,,, "#Per, an attempt has been made to examine the concept of 
education and . 0

• mg problem<, tnhib1tmg quality 
recommend possible ti .. 

Education is a strategic and 1 . Strategies towards the adequate funding of education. 
n capital intensive ·id sty mhc_ 

by not only the Federal Stat d tn ustry whose proper fuodrng calls for contributions 
individuals, parents and ~ven ;h ~ ~ca_l ?ovemment but also by voluntary agencies, private 
allocate more funds for he ca ,, ene icianes themseJves. While governments should strive lo 
h I uca ion sub-sectors, educ ti: th · - h' t • should explore the alternative . . • ca IQD au on ties and school a lrinistrators sources highlighted ti .ad revenue to carry out their finan · 1 b . . I!. 10 tliis paper lo generate the much/o~l'\I 

. cia O ligations If th I I f . . . I to match the relatively high qual't ~-• . · · e eve o education in our public schoo s~ 
ed . 1 Y o;;.utJcat1on pre1;,n1l · · · J ·· own enterprises, a cue must be tak 5er ly imparted by most fee-paying private'l) 

secondary and tertiary educatio, from them by introducing tuition and other fees in of i'! Institutions as effe . «fling sources. fective supplement to other revenue yield!ll} 
In these days of rising cost of education and I _ 

· an oss of confidence in public schools by tbti gcot'ral . . 
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public, there is an increasing need for educational accountability especially from teachers and 
shool administrators. Govemmc:nt, the major financier of public education in Nigeria should brace 
up to enforce accountahility anJ dc:tcrminc: how public funds are utilised by school authorities. 
It is only by so doing that school leaders and all concerned in the educative process will adopt 
cost-effective strategies, aviod duplication, wastage of efforts in planning and execution of targeted 
programmes in educational establishments. 

Increased community and involvement in the funding and management of educattional 
institutions is imperative and it will help to solve the problems which often stultify efforts at 
improving quality education in Nigeria. Prominent"amongst them are poor conditions of service 
for staff, inadequate teaching facilities and unhealthy environment. When these obstacles are 
removed through dfo.:ic:nt an<l t:ffcctive funding, school heads and teachers will be more 
committed to thdr work, students nmore motivated to learn and the attainment of quality in 
Nigena will be more realistic, and within reach in the 21st century. 
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