CHAPTER EIGHT

SCHOOL FINANCE
INTRODUCTION '

No school can survive or carry out its functions effectively
without adequate finance (monetary resources). Money is needed
to pay teachers and non-teaching staff, erect and maintain
buildings, provide teaching equipment, furniture and fittings and
keep day-to-day services going. In Nigeria, the provision of educa-
tion in formal schools is an expensive venture. According to Ozigi
(1977) education generally accounts for a good proportion of state
and Federal government budgets averaging 25 — 40 per cent in the
past ten years,

A substantial proportion of the financial resources devoted to
education sector is spent in the school system. Expenditure on
schools continue to rise as a result of the rapid expansion in school
enrolment and the number of school units in the country. Increas:
ing expansion in school population means increasing resource

needs, the most paramount of which is finance. Hence, school
finance is about the most basic of all the problems confronting
school system.

HISTORICAL BACK

The early schools (m
especially th
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ostly primary and secondary) in Nigeré
; ose established between 1843 and 1882 were €~
clusively financed by the christian missionaries and emigra"
businessmen. Most of the funds that accrued to the missionare
came from contributions from overseas countries, charity don&
tions and Sunday service collections from christian adherents: A”
cording to Fafunwa (1974) the colonial government did not ¢o"
sider eduction a priority public service to be given the natives hen®®
it failed to engage in ts funding at that time.
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In the words of Adesua (1981) : '
rate of tm;\o shillings each ind'ividuai’ pagsgir;tZtv:ﬁ;eamS;?Z:ai:ﬂtnh:
tions in t cri iects”’ ' -
e oy cach Baebtor S RER L e 4
organisation and discipiine' The tota{ag'a e, fgr o
educational institutions incz.fea d f agount _for D i
o sed from £1,673 in 1891 to £3,400 in

: Thg 1926 ordinance laid down new guidelines for grants-in-
aid, for it categorised schools into A, B, C, and D statuses. Each
category would reflect the level of efficiency and tone of schools
V\{hlch would in turn influence the amount of grant-in-aid to be
given (Udoh and Akpa, 1987).

_ The 1944 ten-year educational development plan marked a
major milestone in the financing of education in Nigeria, for it pro-
vided for increased subventions to the missionaries and other
voluntary schools from the colonial government. [t equally increas-
ed financial aid to the Native Administrations to assist them expand
educational services in their areas. "

With the advent of regional self government in the 1960s, the
regional governments were to formulate their own educational
Policies and system of financing them. In 1955, the W%St'er:n
Region introduced Universal Primary Education I 330}:;
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about 16% in 1955 to 23% in 1960 before declining to 219 i,
1966/67 due to the Nigerian civil war.

In the 1970s and 1980s education had continued to he the
single largest item of expenditure in state budgets. For instance, in
1971/72 it ranged between 25% for Lagos State and 46% each for
Kwara and Western States. Between 1979 and 1988, it ranged bet-
ween 30% in Cross River State to 40% in Lagos and Bende| States,

In 1976 the UPE was introduced for the whole states of
Nigeria. It should be noted however that only tuition was free while
parents and guardians were responsible for the provision of books,
uniform, seats, transport, midday meals and other expenses,
Despite the wide publicity given to UPE, it was discovered, before
long, that some states were still charging fees at the primary
schools. In view of the fact that by the late 1980s most states could
not finance UPE scheme, the Federal Government of Nigeria in-

_ . nstitutes about 50% of the cost of
primary education (Aghenta, 1990).

(2) SOURCES OF SCHooL FINANCE

! NgS — government and non- nt sources
GOVERNMENTSOURCES PrRERRITS

& main government sources

> of education finance are annuél
budgetary allocation and the use of

specific tax revenues.
a) Budgetary Allocation i
Annual budgetary Provisions f i [ 2
) . or ed e the m
e €ducation constitut

ncing education not only gt imarv school but
even at the secondary and tertj 7 o primary

ok 'ary educational levels, Usually 8t the
beginning of every financia| Year, various governments — Federel
State and in recent timeg the Local Government Counclls — &
nounce the expected totg revenue and expenditure for the Ye?!
based on estimates of the i i
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sffect expenditure. In such a situatj
reviewed so as to either increase of
various sectors of the economy,

In Nigeria the annual budgetary allocation
sub-sector (primary schools inclusive) is not fixed but a variable
proportion of the total revenue of the government concerned. Asa
result of this government fma_ncing strategy, the funds allocated to
educational institutions flunctuate significantly from year to year.

A number of factors are responsible for the variability of the
amounts spent on education. First, there is the general feeling that
earmarked revenue (fixed revenue) for education is naturally not
desirable because it introduces undue rigidity in the allocations of
the budget.

Second, is the problem of competition among various
ministries for the national cake. The priority hitherto granted to
education is now beig shared by some new areas such as health,
urban and rural development, housing and defence which are
emerging as consumers of public funds. Their claim that they too
contibute to social and economic growth cannot be dismissed
easily, ;

Third, ministries such as those of Works Ia‘nd Housmq:
Agriculture and Transport are often dubbed as "Vlsubte Sectors
8nd as a result attract more funds than education. These new
‘consumers of funds’ believe that they have more bargaémr:g
POwer than Mihistry of Education because their areas of ndeent gx-
Visible for a| to see. In fact, it is easy to appreciate their prude B
Penditure from their landmarks on the physical and social env
Mentin which they operate. b i stifica-
. Fourth, edtuggtiop: is traditionally a public good. TP ?hji:S;EE?c
tion for government intervention in the p_rocugem:f?tts!:‘rom e
?it:Od e lbaen ths Dlessmos ot externa!rttrgls- toetnhe individuals but
ratg do Not accrue individually or separately

®r Indivisibly to society as a whole.
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During the First Development Plan (1062—68) education g,
counted for 10.3% of the total planned public sector investment o
N1.4 billion and ranked 5th in sectoral allocation. In the Second .
tional Development Plan, the education sector was given a highg
emphasis as it absorbed 13.5% of the ¥2 billion total planned pubjj;
sector investment, thereby coming second only to the transpor
sactor. However, the degree of emphasis exhibited by planngg
capital expenditure may be more apparent than real since they may
present a distorted view because of varying rates of fulfilmenti
the different sectors. During the first plan period, for instance,
there was 65.2 per cent fulfiiment of planned investment in the
education sector compared with 79.3 per cent fulfilment of ag-
gregate planned public investment in the economy. During the se-
cond plan period, the fulfilment rate in education sector was 64%.
A look at the figures for the actual expenditures an sectoral basis
shows that education maintained the 5th and-2nd positions during
the first and second plan periods respectively.

In the Third Plan (1975 — 1980), the relative position of-the
education sector in resource allocation dropped to the bth after
transport, manufacturing, defence and mining as it absorbed only
7.5% of the nominal public sector capital expenditure of #329
billion. Thus the_allocation to education dropped from 13.5% to
7.5% of overall planned capital expenditure when the second and
third p_ians are compared. Although the 6% drop was rather on the
high side, some drop would be justified on the ground that other
sectors of the economy need to be developed. This is becauss thé
achievements of the educational system can be negated if theY
:’a;si‘r"g’ass unemployment and under-employment caused by 0%

Ptive capacity of the economy for trained manpower.

Hence the emphasis placed on other sectors (except for

defence which is not a i i ird plan ¢
3nce whic Productive sector) during the third plan
be justified in the sense that to make educational developmé'

more meaningful, ot reral
Callaway andgM her sectors should also be developed. A
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(World Bank, 1986).
(b) Special Taxes

Prominent amongst the special taxes which are often used in
advanced and developing countries alike are ©armarked taxes and
fixed surcharges on mqustrial profits (Zymelman, 1977).

i) Earmarked Taxes — These are specific taxes whose revanue
is for financing education e.g. Taxes on property (land, houses

estates) have been used for funding education in the Unitad States
of America (U.S.A.) and Britain. Property tax may be dafined as a
tax on all tangible wealth with exchange value. Whether in feudal
or modern times, society has accepted as a logical base taxation
and it is a highly important means of production. Property tax con-
tributes a sizeable proportion of the revenue needed to finance
education at the grassroot and over the years, it has proved in most
countries to be an efficient and effective source of revenue due to
the following factors.

First, tax on land and immovable property is difficult to evade
and it is relatively easy to administer. Local tax authorities can easi-
ly identify home and estate owners and tax them accordingly.

Second, it is relatively simple in raising revenue. Third, proper-
ty tax is popular among countries under the influence of the British
tradition of property taxation. Proterty tax is used more by local
authorities (for funding say primary_aducation) than central govern-
ment, because jurisdictions are clearer in the former.

Fourth, revenues from this form of tax are known to have a
high “GNP elasticity” — tax revenue by more than one per gt
when there is one per cent increase in GNP.

Property taxez may be imposed on actual.ow.rnarsI Ocr:l Uts:r:i;’f
Property. The amount of tax levied on property is usually E'm most
ed not just by physical unit per se but by the remtal’ll valu%atenant
cases property tax from a house can be collected t l:?ll:)]gd e
Paying monthly rent. Such a tenant is E.ISkG’d to wit revenue) from
of a certain percentage of the rent (considered s tBTqigefia is bless-
the landlord and pay it to the government tfﬁ;?”h%ca[ government
ed with g variety of housing property from W 'C;ng primary schools
Authorities can generate some funds for financ
In their domains.

Profits accruyin industrial or commercié ion funding in

9t revenue wh?c:noh':: naver been adopted for °"”‘;‘;‘§"§§ lad ather
Igeria could be profitably explored..France ﬂppp?roﬁm by oil com-

Ountries in this system of education fmang'?eg\}anues derived u
Nies and banks can be gainfully taxed an

for Rrimary school funding.
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isation of the pupils, the choice of materials, equip

;dén?ﬁeg?hi.?: media, the ogeration and maintenance of plant ar
i r?rs:tt.ha words of Hill and Colmey (1964), the school budget
the basic. device for developing and carrying out an educatiop
plan. As a tool for educational leadershlp,- one can use budge
preparation procedures to broaden participation  in school a¢
ministration.
(b} Purpose of Budgeting ' u

A major purpose of budgeting is to find the most profitab}
course through which the efforts of the school may be directed
attaining the primary service objectives — teaching and learning
Budgeting assist the management in holding the school as néar.
as possible on a charted course, Numerous policies are often mac
in schools as to the palicies to be followed and strategies to be ys
ed in executing policies. Such decisions concern, for instance, tr
categories of teachers to be recruited, number of pupils to be ac

mmended for pupils, nature of pupi
» agricultural activities to be embarle

In sum, the following points consti :
: nstitute t h
schools prepare budgets (Akanni, 1987). Bl Rason Ml
lr]es::r:i:sgu:i‘;t;?sntllpdo? tgc"“"gh investigation, study and
. ena to bri E R E
early study of their problemg arq <, So1°0! administrators to an

; : blems and instj|s 1 isa-
tion the habit of carefy Study beforg d's Into the school organisa
take. This involves intenci

ensive
needs of the schools. oy
ii :
st;‘:n;:;::;tt:‘:sr:;;stan:P of the entire organisation in
undertaken in Profitable course: When budgeting is

an amp|eg tj 3
OPRortunity to enlist the 0. ular schedule, there is full

a
rostricts the o e rrl:t:lt:ratlc;m of policies: Uncertainty often
Procedure provides g vaer;uci’c?: Btrf? i ooy, Sation. The budget
?enodically examined, restateq ¢ r: dOUgh which bas_ic_ policies are
101 the school as a whole. h as guiding principles
;3' To define Oblactlv..-
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(hey realise that he has a sensible plan of a
ves in mind. School objectives should b

e clearly stated ang ¢
orain degree should stand as.goals of attainment for the wh?)lg
school

ool.

y To stabilize employment — No employer of labour can for

long disregard the welfare of hls_employaes. The responsibility to

. workers must be bal_anced with the responsibility to those
authorities, that established the school. The school programme
must consider the stability of employment of teachers and other
staff,
vl To make effective use of physical facilities: During the
course of planning the excess cost of idle capacity will be revealed.
vil To co-ordinate and correlate human effort within the
school: In many schools there is a definite lack of co-ordination of
effort among the teachers, pupils and school administrators. It is
important that the efforts of all human elements of the school are
properly trained and co-ordinated in order to secure the power of
united action.
Vi) To direct capital and effort into the most profitable
channels by means of a balanced and unified programme:
Before spending money serious study should be given to the amout
which can be profitably spent, where it will come from; how it
should be spent and what results may be reasonably axpected.'A
certain amount of funds must be directed towards plant and equip-
ment.
X - To reveal weaknesses in the school: As budgets are made
ad the responsibility for their execution delegated, weaknessesin-

€ Organisation will be revealed.

Conditions Essential To Successful Budgeting .
A number of conditions must be fulfilled in a school system ,r}
Oir?er to foster a successful budget programme. Four of such con
'ons are discy ;
o ound of;i?'llt;ea?i\gn: No budget can be syccar?f:rl::
developed except the establishment concermned ‘SinFtJelli%ent
Organised. Sound organisation consists of ﬂfﬂ N o

9rouping of tasks, a co-ordination of the work ot g /

: v, ity and responsibllity
?sta?hshment of definite lines of authorlt\;e for effective en-

the execution of tasks and a procedu
2l fOrc_e Inentof assigned,msponaiites, siderabla gxtent, the
8tisfactory Accounting: To a const ba guided by her
Uture programme of a school system will ft reveal past
Past experignce. The accounting records M : The records
°Perations in all the necessary re|at|onshlpotf expenditure:

Ust show sources of revenues and systefﬂsting certain pro-

[ The records must reveal the cost of 9xecuf individual @n
Sf8mmes, the results and the ef‘ﬁdﬂncyf? uld be shown In

functiona| performance. Important "engr: E h

Operating and financial relationships: o

ction and definite objec-




should provide the data in such.a form as to assist Managg.
ment in reaching sound decisions.

Proper accounting shou!d Incorporate ’fhe concept of
responsibility accounting. 'I:hls could be achle\{ed b_y recor-
ding transactions or events in such a way as to identify them
with individual in the organisation who controls the activity
and who is to be held accountable for it,

The chart of accounts should conform to the organisa-
tion chart. Sehool plans must be developed by appropriatg
responsibility centre. Actual performance must be rendered
in a parallel structure so as to permit comparison of planned
and actual results.

c) Research and Analysis: Several elements of a budget are
based on historical data. Relevant data based on past ex-
perience are often used in budget development. It is not only
important to know what has been attempted and accomplish-
ed but also what should be accomplished in the present and
the future.

Such an approach calls for an attitude of continual
search for newer and better methods. Each individual partici-
Pant must be made aware of the need and advantage of a
budgetary control system to him and to the system as a
whole. It is only when such understanding is reached that
necessary co-operation is easily secured. While the pro-
cedural aspects of the budget may be delegated to some key

schqol personnel, the final executive force necessary to
Mmotivate action should ¢

' ome from the school administrator or
other top education administrators.
Budget Preparation

_In public schogls {those
ultimate responsibilj

€ or accounts de ent which is
] the preparation of : partmen
the Ministry of

as schools ang

available resourceg. school syste
There ; .
L sirgn:.;;ﬁl\{olnstructlgns about how and when budget®
As a matter of fact, the sc?-. Inlatry. of Education by school haa{js.
ool admmistrator is supposed to furn!



certain details of school finance to be incorporated in the budget of
Ministry of the Education. Unless correct information is supplied by
schools and other educational institutions, it would not be possible
for the Ministry of Education to prepare a syccessful budget.

At the school level, the headmaster should enlist the support
of the bursar (where there is one) and other key members of staff in
budget preparation. Wide participation by staff in appropriate areas,
usually leads to better financial planning. A hypothetical school
budget is illustrated in Figure | below.

Fig.| — A SCHOOL BUDGET

(A) REVENUE
Actual Estimate | Approved
S/N ITEMS 1986/97 |1987/88 | 1987/88
1 |Staff Salaries N200,000 | 250,000 | 225,000
2 [Staff Allowances 15,000 | 18,000 | 16,000
3 |Office & Administrative
Expenses 10,000 | 15,000 | 12,000
4 |Transport & Travelling 30,000 | 36,000 | 31,000
S [Capital Grant 350,000 (360,000 | 300,000
6  |Maintenance of Plant and
Equipment 12,000 | 14,000 | 13,000
7 |PTA Levies 11,000 | 10,000 | 10,500
g rIa(amim\tion Levies 9,000 8,500 8,700
otor Vehicle
Maintenance 3,000 4,000 3'238
10 [In-Service Courses 2,500 3,500 3,
S| TOTAL =




(B)  EXPENDITURE

ITEMS Actual |Estimate | Approyeq
: 1986/87  [1987/88 1987/83
R | N
1  Staff Salaries 1 198,000 195,000 | 210.000
2  Staff Allowances 14,000 13,000 | - 13,000
3  Transport and Travelling 25,000 24,000 24,000
4  Office Administrative Ex-
penses 10,000 8,000 7,500
5  Maintenance of Pupils 20,000 18,000 17,000
(5] Motor Vehicle
Maintenance 2,500 3,000 2,800
7 In-Service Courses 2,400 2,600 2,400
8 Maintenance of
Buildings/Grounds 4,500 5,000 4,500
9 School General Labour 7,000 8,000 7,500
10 School Board/PTA Ex-
penses 8,00 6,00 5,00
TOTAL =

ASPECTS OF A SCHOOL BU DGET

A typical school budget shows amongst others the details of
the following:

a) Rev‘enue: School revenue is income accruing to the school.
The major source of revenue to

: public schools is the annual

such as
block.

I
100



i Allocation = Allocation refers to the amount of mone

assigned to each item of expenditure. The total vote for the schogl

epresents the _total amount of money given to the institution to

spend on various t_tems. For instance, allocations are made

separately on such items as staff salaries, teaching equipment

dectricity and water, maintenance of pupils and travelling. :
BUDGETARY CONTROL

Budgetary control is a system of controlling and monitoring
costs which include the preparation of budgets, co-ordinating the
departments, establishing and allocating responsibilities, compar-
ing actual performance with that budgeted, either to be able to
fake the’ action necessary to succeed those objectives or to see
where revision is necessary. According to Anao (1989), it requires
that plans be made in advance of a period and evaluated in terms of
costs and revenues, and after execution, that the actual revenues
eamed and costs incurred be measured and compared with the
earlier plan (Anao, 1989). Where deviations exist, they are properly
nvestigated and thereafter significant measures are instituted to
correct performance or revise the plans for the ensuing period in
urder to achieve more realistic levels. o

In order to make comparison possible, however, it is proper
that plans be set up and the subsequent performance measured in
erms of the same factors. The rates and factors which may apply
" the school setting include the following: ¢

il Salary and wage rates with respect to each gledheg

employee.

i Perce:tage allowance to be added to COVer personnel costs
on such issues as leave transport grant and;-Nousig
GHOWanCe_ s
Standard prices of materials and equipment 10 be acquired
¥ (d:Ufing the plan period. _

to";;r;er siuare :jneter of land withr

onstructed. ; spective
qua .h.e application of the unit rates with rESTECC‘[ “‘;t:;irso?nputa-
ticmmmes I each of the above Coo8s wOL Tetf reqular computa-
lion 3 “paredate and Uit cosi Rey Smden:f fac?ors such as those
indi and dissemination of budget rates and Jev = - | planning bY
scl_:c:ated above can help in.the task of fmanclzrison and co-
urdinIS_' It could also facilitate inter-schoo! Cﬁsg}gt i identifying
of unsatisfactory performance in s trol mechanis
shwd”dge‘arv control is a good quality 'Cg,?;.tor i
i Ze employed by all school afcijl'Jf:; andit g
Wastg [ ?Ecmc operations or expend!
€ system,

i)

espect to new classrooms

enerally
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AUDITING

Earlier in this chapter, we observed that the financial anq
material resources allocated to schools are hardly sufficient to cater
for their recurrent and capital expenditures. Hence, schools should
not depend solely on government subvention-but explore other rich
avenues to generate money. Besides, school authoqltles ha\{e a du-
ty to use prudently any amount of money or materials provided to
them. Judicious use of funds and other, resources can only be
assured in a system that undertakes regular accounting and 0Ccca-
sional auditing. Auditing as a term generally refers to the official ex-
amination of the accounts of an institution. In the school system,
two types of auditing are important — financial auditing and
educational auditing.

Financial auditing requires that evidence of spending money
be made available for the analysis of financial efficiency (Omoregie,
1980). It incorporates periodic checks which are necessary for
discovery of mistakes, losses or misuse of funds. The awareness
that occasional audits are made on financial books of institutions
tend to stimulate care and honesty on the part of those who are
custodians of school money. Financial auditing therefore prevents

or at least reduce the occurrence of losses and it helps to detect
mistakes or fraud quick

ly with a greater chance of recovering lost
or misused funds.

Educational auditing on the other hand is a technical activity
which involves the application of critical, Systematic analysis to the
Process of education production with the aim of verifying how effi-
cier;tl; or \_NasEtsfullv, it is being produced with the resources in-
vested in it. Educational auditing requ; i ienc
R g requires production efficien y

in schools (as daily attendance
~'mark book, and so on) are ac-
: } transactional image for the pro-
duction process and provide Materials for aygijt analygis.

cational auditing helps to identify and
ffh‘?ol'”g Process. Wastage in this con-
, aIrand it embodies a shortfall between
what was intended 10 be achieved and what was actually achieved-
Wastage involves excess investme .

: : in the
effort to achieve the same result " on what was intended in

eliminate wastage in the g¢
textis an interna) Process 3

2 n
In the school environment. Proper aUditingnal Processes that go o0

gr-
sonnel to man the school p calls for competent p
ursary an : | ad-
. Y and also assist the schoo :



ninistrator inthe efficient management of the entire school
resources.

CONCLUSION AND RECOMMENDATIONS

Itis clear from the foregoing that the bulk of the funds useq for
financing schools in Nigeria,.comes from the budgetary allocations
by-Federal and State governments as well as provisions by the
Local government councils. This is a welcome experience because
the cost of providing education per child has risen;in recent years
and in @ system- where per capita income is relately low, most
parents/guardians would not be able to bear the brunt of providing
the total cost of their children/wards education, even at the
primary school level.

It has however, been observed that the amounts of money
which come through the budgetary allocations of the three tiers of
government (federal, state and-local) are hardly sufficient to cater
forthe recurrent bills of schools.

Consequently, it is hereby suggested that efforts be made by
the local governmnt authorities to use property taxes to supple-
ment the funding of primary schools. Other sources of funds which
¢an be judiciously exploited and properly utilised for school fur}dlng
are endowment fund, development appeal fund, school business
enterprises as agricultural and fine art productions and sale of ser-
Vices such as drama and cultural displays.

Much as the generation of optimum financial resources for
funding schools are important, efforts should be made to -’"°9;
Porate into the system an efficient technique of managing fundsiiaI
%ood knowledge of budgeting and budgstary control is es;e;ml

I the sound planning and control of financial resources. hc ea
administrators and their key officers should endeavour toﬁ avand
%asonable working knowledge of the techniques of budge usllﬁ‘ying
"a&ncial control because they provide potent tools ;zra]con e
i:nd f®quests, for measuring financial effecuver:ies!s:reas ot Teed
asis, 5o that attention can be drawn towar

|

ble fraud.

Edljoatins in ot A
EXpert Cation is a big and expensive

e ancial and related
e ands to manage and administer its ;ma;sctlaarleif;w i
insOUI‘CBS and records. Presently such expert nan: e peten
4 "-schools. There is therefore the need t0 (eh fE o
a’!dlcommitted personnel capable of working wit I B nance,
Bugetor as a team, so that the overal task of sc
9ting ang auditing will be greatly facilitated.

usiness. It therefore requires

108



i
2

tion in Nigeria (UNE

10.

1.

12

13.

14,

15.

16.

102

REFERENCES

Adesina, S. (1981), Some aspects of school Mmanage.
ment. |badan, Board Publishers leltgd. \ e
Adesua, A. (1981), ““Educational FlnanF:e in Nigeria”, ip
Adesina S (ed) Introduction to Educatl_ongl Planning: A
Book of Selected Readings. {le-Ife: University of Ife Press.

. Aghenta, J. A. {1990), “Primary School Planing and Ag-.

ministration in Nigeria Since Independence”._ A !_ead paper
presented at NAEP National Conference at University of Jos,
Jos from March 5 — 9. '

Akanni, J. A. (1987), Management, Cor!cepts, Techni-
ques and Cases Ibadan: Julab Publishers Limitad.

Akinkule, O. (1988), ‘“Non-governmental funding sources of

higher education: A pragmatic approach’ Management in
Nigeria pp. 15 — 19,

Anao, R. (1989), “‘The role and process of financial control”
in Ehiametalor E. T. (ed) Strategies in the management of
education.

Anderson, R. J. (1977), The external audit I:
and techniques. Toronto: The Pitman Press Co.

Becker, G. S. (1985), “Investment in Human capital: A
theoretical analysis"*

Journal of Political Economy Vol. 70,
No. 5. /

Callaway, A. and Musone, A. (1968), Financing of Educa-

SCO: International Institute of Educa:
tion Planning).
Clabaugh, R. E. (1988),

Concepts

“The preparation and administration
of the budget” in Adesina § and Fagbamiye E. O. (eds)

Educational Administration, Ibadan: UPL pp 135 — 146.
Fafunwa, A. B. (1974),

History of Education in Nigeria,
London: George Allen and Unwin Limited., '

S. Denison & Co. p.79.

Ojo Folayan (1988), “The Economics of Education in Nigeria”
( ! ’ ucation in Nige
N Adesina S. and Fagbamiye E. 0. (eds) Educational Ad
TS;Bnlsit':';tm“- Ibadan: University Press Limited, PP

(1980), “Auditing the production ©f
5?1?53:;91\3 t:lr_;_)ugh the measurement of%vastagzsu. Toronto:
Srsity of Toronto, ¢ is).
Ozigi, A. 0. (1977) a vr298- (Unpublished Ph.D Thesis

: ). A Ha inistra’
tion and Management ndbook on School Admini

_ _ : iehers
T A L O Lagos: Macmillan Nig. Publish®
Udoh, S, U and Akpa, G (@]

of educational At

d S : {1087)’ ThEOry and practlcﬂ
a mmistratlunm Nigﬁl’ia_ i Pross.



17. World Bank (1986), Financing Edyc

Countries: An explorato i ation Developj
ry policy opti sveloping
18. Zymelman Manuel (1977), Financi?\10::iiv\{ash‘”9t0n. D.C.
tion. g efticiency in educa-

106



